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1. Target group description 

The Romanian target group consisted of 16 people, who came from the school system. 

The subjects taught by the participants are: Romanian language and literature, foreign 

language, IT, technology, social sciences, economics, counselling. 

 

Figure 1. Subjects taught by respondents. 

 The teachers who answered the initial questionnaire (16 in number) have experience 

in education, as follows: 

 

Figure 2. Number of years working in the adult sector. 
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2. The selection processes 

The announcement of the BoostClass 2.0 piloting phase was given during the online 

Multiplier event organised on 13 December 2021, as shown in the agenda of the event 

attached (Annex 1 – Poster for the Multiplier event), published on the Facebook profile 

and sent to the institutional emails of several schools in adult education. 

Each participant compiled the application form (Annex 2 – Application Form) designed 

through Google Forms. The selection criteria were the following: 

  Full-time employees for at least one year; 

  Have learners with difficulties in language subjects; 

  The level of interest or motivation to participate in the piloting phase. 

These were verified through self-certification. 

Regarding the criteria related to knowledge of English (at least level A2-B1), the 

project team decided to abandon it because all the training courses, the questionnaires 

used to collect data and all templates and guidelines were translated into Romanian. 

The total number of the application forms collected was 16, 73% had learners with 

learning difficulties, and 100% had a full-time contract for at least one year. 

15 participants decided to start the online training and carry out the project work 

with their students. 
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3. Analysis of the teachers’ pre-piloting questionnaire  

Before starting the piloting phase, the participants compiled an online questionnaire 

(Annex 3) to overview their profiles mainly related to their knowledge and expertise in ICT 

and the use of ICT in the classroom. 

Due to the fact that the physical courses were suspended for a period of time, 

teaching and evaluation were done online. In this context, the vast majority of teachers 

have learned to use digital technologies, especially in the classroom. Among the teachers 

involved in the project, 81.3% answered that they use the virtual class (Googler meet), 

12.5% use collaborative environments such as Google Apps and Drive for teaching new 

knowledge and to produce a collaborative website or blogs or notes (6,3%). 

 

Figure 3.The type of technology usually used in the classroom 

Regarding the way of assessment and evaluation of student performance in distance 

education, quizzes take first place - with 56.3% in teachers' preferences: 

 

Figure 4.The modality of students’ evaluation and assessment at a distance. 
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- Only two (12,50%) indicate that they do not feel comfortable with the use of ICT 

as a tool to increase the motivation of their students. Alleging this, either the age or 

interest of their students, as well as lack of knowledge in handling different tools or 

time to prepare these activities. 

  

Figure 5. Comfortable using ICTs for students’ motivation. 

The answer related to the level of digital skills is described below: 

 

Figure 6. Self-evaluation of current digital competencies. 

As shown in Figure 6, 56.30% of the respondents perceive themselves as "Explorers", 

which corresponds to an A2 level, that is, they started using digital tools without following 

a comprehensive or consistent approach. 43.80% perceive themselves as "Integrators" 

corresponding to a B1 level: they use and experiment with digital tools for various 

purposes, trying to understand which digital strategies work best in which contexts. 

Regarding the areas of knowledge and skills they expected to acquire as a result of 

the training, most answered that 



   

7 
 

- getting used to new methods and models of learning activities 

- new skills for using information and communication technologies, models to follow 

in class, access to information 

- adaptation of learning/teaching/assessment to new technologies, distribution of 

tasks, teamwork, quick access to various information, development of new skills in 

students 

- acquiring skills for evaluating distance learning and knowledge about attractive 

interactive applications for students 66.7% will use digital tools in class after this 

course 

- stimulating innovative learning capacity, adaptable to conditions of rapid social 

change; motivating students in the learning process through rapid data processing; 

fast feedback 

Concerning the teaching methodology used, (25%) (Figure 6) don’t use project-based 

learning due to the following reasons: 

 Because my students have no experience in working in groups because of the lack of 

adequate ad hoc spaces for carrying out projects (e.g., laboratories). 

 No need to do so; 

 No constant attendance by students; 

 I don’t have a thorough knowledge of project-based learning; 

 I didn’t think the students were ready for this kind of work; 

The aim of those who use this approach is that of encouraging students’ development, 

letting them experiment in the field to improve their creativity, communication, active 

involvement, and cultural exchange skills. 
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Figure 7. The use of the project-based learning approach in the classroom. 

Regarding the approach to learning located in the classroom, a balance is observed 

in the use of this method. In fact, 50% (Figure 8) do not use this approach in the classroom 

due to insufficient knowledge, difficulties in applying project-based learning, problems 

allowing students to study independently due to their previous learning gaps and 

discontinuous attendance of students. 

On the other hand, 50% use this approach to avoid a lesson based only on its 

content, stimulating students' curiosity, developing action, discussion, reflection and 

evaluation and encouraging students' active participation in the learning process and 

cultural exchange. 

 

Figure 8. The use of the episodes of situated learning approach in the classroom 
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Things considered most important regarding the participation in the BoostClass 2.0 

training course in professional work are as follows: 

1. Integration of technologies into teaching; 

2. A better knowledge of oneself, others and diversity; 

3. Improving digital competencies for innovative learning; 

4. Increasing students’ motivation; 

5. Valorising the students’ potential; 

6. Learning about teaching methodologies (EAS and project-based learning). 

4. Analysis of the teachers’ post-piloting questionnaire 

The total number of registered participants in the BoostClass 2.0 training course, who 

completed all the modules available, was 15. 

At the end of the training, the participants filled in another online questionnaire (Annex 

3 – Post-Piloting Questionnaire) and were asked to self–evaluate the digital competencies 

acquired thanks to the training developed by the project team. 

 

Figure 9. Self-evaluation of current digital competencies after the BoostClass 2.0 training. 

Thus, some of the teachers went up to the C1 level (20% of the respondents), 

respectively C2, which means that they have improved their knowledge and skills, they feel 

much more comfortable with modern technologies. We can say with certainty that they 

liked the course, they liked being involved in the application of the new knowledge and 

techniques to the class/with the students. There was still a small part (below 7%) who 
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chose the A1 level, which could mean that after finishing the course they lost their 

confidence or they still need practice to assimilate the necessary knowledge. 

As for the usefulness of the materials for practical day-to-day use, 66.7% of them say 

that they are very important, the rest appreciating them as important: 

 

Figure 10. Usefulness of BoostClass 2.0 learning materials and teaching suggestions for everyday practice 

Regarding the answers to the questions about whether the PBL, respectively ESL 

sessions will be feasible in the classes I teach, there were no negative answers! 

Within the most useful fields of knowledge and skills for teaching activity, it 

remains as the most important or valued fields, and in the following order: 

- Increase student motivation.  

- Effectively implement combined PBL and ESL approaches.  

- Rethinking the limits of classes exploiting ICT. 

- Develop an effective assessment and evaluation system.  

 

Figure 11. The knowledge fields and skills found helpful for teaching activities by the BoostClass 2.0 participants. 
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The working environment of the BoostClass 2.0 course is considered very easy to 

extremely easy by all participants because they find it intuitive. 

 

Figure 12. Learning environment ease to use. 

Regarding the use of digital tools, as a monitoring and evaluation system to assess 

student progress: 

- 74 % say they often or consistently use a variety of digital tools in their follow-up. 

- Around 26% believe they can use the online questionnaire.  

 

Figure 13.  The use of digital assessment tools to monitor and evaluate students' progress. 
 

In relation to the tools used, as a system for monitoring and evaluating their students 

in distance learning, around 60% use questionnaires, 13% games and 27% rubrics. 
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Figure 14. Tools used to monitor and evaluate students' progress. 

 

Regarding the involvement of students in the use of ICT: 

- Around 47% will use digital tools in the classroom, 33% will try to stimulate them 

through videos and animations, while the remaining 20% use digital technologies to 

investigate, discuss and create knowledge. 

 

Figure 15.  The future use of digital tools allowing students to participate actively in the classroom. 

Regarding the implementation of PBL and ESL methodologies, they believe that both 

the general understanding and knowledge of PBL and ESL, as well as the acquisition of the 

competence to implement them, is high. 
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Figure 16. The level of the general knowledge, skills and competencies regarding the learning methodologies proposed. 

The majority (93%) believe that PBL sessions in their classes can be feasible and the 

remaining 7% that they will be feasible 

 

Figure 17. The future use of PBL sessions in class. 

Also, 80% believe that ESL sessions in their classrooms can be feasible and 20% that 

they will be feasible. 

 

Figure 18. The future use of ESL sessions in class. 
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5. Analysis of the students' evaluation questionnaire 

After the implementation of the pilot phase and the realization of the project work 

with the students involved, the Romanian project team collected feedback and comments 

by compiling an online questionnaire (Annex 5). Below are the results obtained. 

50 responses were collected to the questionnaire addressed to the students. The 

distribution by age and gender groups looks like this: 

 

Figure 19. The age profile of the students involved in the project work performed in Romania. 

Mostly male students were involved (they are predominant in our high school), 

including 2 students over 50 years old, which is a gratifying fact. 

 

Figure 20. The gender profile of the students involved in the project work performed in Romania. 

Reflection on the implementation of the project: 

- 70% completed it as a group, while the remaining 30% did it individually. 
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Figure 21. The format of the project work realization: individually or in group. 

The results delivered to the teacher were in the form of a Power point presentation 

(70%) or Essay (30%) 

 

Figure 22. The kind of outcome from the project work realization. 

In general, the strengths highlighted when it was implemented individually were 

mainly: 

 Freedom of choice 

 Development of creative abilities 

 Concentration of attention 

 Organizing learning according to one's own pace 

In general, the strengths highlighted when it was implemented as a group were 

mainly: 

 Improved results, finding the best solutions, combining information 

 Generating ideas 

 Working in a team stimulates competitiveness 

 Teamwork helps to find the best solutions 

 It involves cooperation and joint activity in solving learning tasks 
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 Working in a team is useful for learning and improvement, learn to be loyal, to trust 

your colleagues 

Most of the students (98%) participated in the development of the evaluation criteria 

together with the teacher: 

 

Figure 23. The participation of students in the evaluation criteria for the project work outcome. 

Both the students' motivation and opinion about participating in this new experience 

was excellent: 

 

Figure 24. The evaluation of the students’ motivation 

Also, their opinion on the learning experience during implementation shows very good 

results. 

The general opinion on the activities carried out was positive, the students 

appreciated all the phases, they want to repeat the experience and get involved in other 

such projects. 
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6. Description of the project work realisation 

6.1 Error! Bookmark not defined.: Applications – database 

General information  

Title of your project work Applications - databases 

Author Florea Mihaela 

Learning objectives 

What are the main objectives 

of your project? Try to be 

specific, particularly in terms 

of competencies and skills 

you hope your students will 

gain through this project. 

Explain the purpose, procedures and conditions of use of 

databases. 

• Identifying database implementation procedures. 

• Identify procedures to protect equipment and prevent 

data loss. 

• Identify the software used with the computer 

components and their role. 

• Identify hardware tools and their role. 

• Identification of software tools and their role. 

• Identification of organizational components and their 

purpose. 

 

Key competences 

List here the key 

competencies to be taught 

and assessed. 

Knowledge of the notion of databases. 

• Knowledge of the rules on defining fields, completing 

records, making graphs, implementing formulas. 

• Development and application of database skills. 

Context/Problem/Scenario 

(Please, explain the 

context/problem/scenario of 

the project work to be 

realized)  

Use of the Google Classroom platform during laboratory 

hours for the Information and Communication Technology 

module. 
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Project idea:  

Please, describe your project 

and explain how it connects 

with real-life (max 10 

sentences) 

Manage database applications using the Google Classroom 

platform 

 

Driving Question: How do we use databases and how to implement a 

database using specific software? 

Subject  

Which subjects are relevant 

to this project? 

The objectives fulfilled in this paper are: 

• Explaining the purpose of the procedures and conditions 

for using the databases. 

• Identify the software used with the components of the 

personal computer and their role. 

• Implementing the correct use of databases. 

Number of students 

How many pupils altogether 

are going to participate in 

the project? 

11 students 

Time frame/duration  

What is the time frame of 

this project? 

4 weeks 
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Activity 

Provide an overview of the 

activities that you planned 

and achieved for this project. 

State how you intended to 

work with students 

Analysis, creation and implementation of databases. 

• Extracting useful information. 

• Development of applications. 

• Presentation of the paper within the Google Clasroom 

platform. 

• Question and answer session from the teacher and 

colleagues. 

Resources and tools 

What tools and resources will 

be required? Choose and list 

the tool(s) and explain how 

you will use it in the 

extended description of the 

activities below. 

Laboratory rules 

• Online resources 

• School library 

• Computer system, printer 

• Video projector 

• Smart board 

Expected results 

Indicate here if you are 

planning a final product or 

action.  

An information document, word or pdf format. 

• Creating the ICT virtual class cls. XII Aseral and the 

management of activities within the Googler Classroom 

platform 

Procedure 

Activities 

 Provide an overview of the activities that you are planning for this project. 

 State how you intend to work with students. If you want to create teams of 

students or collaborate with other schools or classrooms, please provide relevant 

information. 

Describe the procedure of work, the tools you will use, and explain the role of the 

students and your role. 

Students went through the applications they worked on individually and as a team from a 

list of topics. 

• The start date and the end date of the project have been set. 

• During the elaboration, the students presented the selected notions, we discussed, we 

validated the structure of the project, we established the steps. 
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• Weekly, the students presented the stage of the work, and at the end, they presented in 

the computer lab, using the smart board, the developed project. 

• Introduced the topic and answered questions. 

Monitoring 

Describing the activities carried out to monitor the students during the project execution 

(e.g. observing the students’ work in class including social dimension, using logbook or 

similar document where you can also register your follow up activities based on your 

observation and spontaneous feedback from your students, etc.)   

Students worked at the hours allocated to the module. 

• They did research work both online and in the school's computer lab. 

• They had access to the virtual board. 

• The applications made were presented weekly, validated and then integrated by 

students in the work platform. 

    

Assessment 

How the students’ outcome has been evaluated? Which tools have been used to evaluate 

the students’ outcome at the end of the PW? How would you know if the learning 

objectives have been achieved? 

The evaluation was made during the elaboration of the project, through the Google 

Classroom platform, by sending the realized applications. 

• Example: 
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Also, at the end, the students filled in a form made with the help of google applications 

and were graded. 

 

CONCLUSIONS FOR THE METHODOLOGY IMPLEMENTATION IN THE CLASSROOM 

Weak points: 

Uneven involvement of students. 

 

Strengths points: 

Students worked individually and in teams, each with a well-established role. 

• The processes of research, interrogation and active cooperation for solving a challenge 

were favored. 

 

6.2. Second best practice: The car lift (flipped classroom) 

GENERAL INFORMATION 

Title of your project work The car lift (flipped classroom) 

Author Badalan Liviu 

Learning objectives 

What are the main objectives 

of your project? Try to be 

The project aims to strengthen the professional profile of 

students and improve the digital skills of young people, 

especially those at risk of dropping out of school. 
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specific, particularly in 

terms of competencies and 

skills you hope your students 

will gain through this 

project. 

Rethinking teaching through practical activities enriched 

with multimedia simulations and the development of 

electronic skills for high school technology students 

increases the employment opportunities of young people. 

The main goal of the project: to experiment with the 

flipped classroom method, a pedagogical model that 

improves digital skills and schools' partnerships with 

companies on the labor market, and to use IT tools: 

surfing the Internet, consulting online resources 

Key competences 

List here the key 

competencies to be taught 

and assessed. 

Knowledge of the notions regarding the car lift 

Knowledge of the rules regarding the operation and 

safety of the use of the car lift 

Development and application of the skills of safe use of 

the car lift 

Acquiring conceptual knowledge, cross-curricular skills 

and abilities, reflection and capacity for abstraction, 

critical and creative thinking, problem solving, effective 

communication, use of electronic means. 

Context/Problem/Scenario 

(Please, explain the 

context/problem/scenario of 

the project work to be 

realized) 

The automotive field is one of the most receptive to 

technological developments, and this is not only seen on 

board cars. In recent years, service workshops have 

evolved both according to customer requirements and 

according to the technical specifications of increasingly 

complex models in terms of equipment. If diagnostic 

testers are already a common presence in most 

workshops, in terms of access to difficult areas under the 

car, such as the gearbox or crankshaft, not all have the 

most modern equipment. There are still service units in 

which the norm is the inspection pit, even if it becomes 

more and more anachronistic. 

A car lift facilitates the work of mechanics and is an ideal 

solution for maximizing space, and for students is how 

they can practice real situations in the professional 

context for which they are trained. 

Project idea:  

Please, describe your project 

and explain how it connects 

The teacher's role in the reverse class is to motivate 

students to speak, to provide feedback, to be supportive 

in practice and to encourage them to apply what they 



   

23 
 

with real-life (max 10 

sentences) 

have learned in their daily lives. 

The teacher knows that in order for learning to occur, 

students need to see and hear their answers (share), 

receive feedback from the teacher, receive new 

information or explanations, practice to see if they have 

understood, see the connection between what they learn 

and life (applicability). 

By observing real models from the simulation provided, 

students will extract information and details recognizable 

at the moment of real observation of the elevator, being 

much easier to interconnect the theoretical part with the 

practical one. 

Subject  

Which subjects are relevant 

to this project? 

What are car lifts? 

Car lifts are devices capable of lifting cars to different 

heights, by means of a hydraulic unit, consisting of a 

pump and one or more hydraulic cylinders or by means of 

a pair of electric motors. Consisting of both mechanical 

subassemblies and electronic components, an elevator 

can have several degrees of complexity of the mode of 

operation. 

From elevators with exclusively hydraulic operation, 

which use an actuating piston, in tandem with an 

executor and to the most advanced, which offers the 

possibility of adjusting the pressure with the help of 

precise software and a touch control panel, each model 

addresses a certain budget available. Regardless of the 

chosen option, however, the safety mechanisms 

embedded in an elevator have the role of ensuring an 

easy and risk-free handling. 

That is why elevators designed to take on a large load 

have the ability to engage in the locked position, without 

the intervention of an operator, when the electronic 

system detects a certain fault. These devices also have 

the possibility of being switched off from a main switch, 

as well as an audible warning in the event of a danger 

during use. 

Subject  

Which subjects are relevant 

The objectives fulfilled in this paper are: 
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to this project? • Explain safe working procedures and conditions. 

• Identifying the types of elevators and their role. 

• Implement the correct use of elevators. 

Number of students 

How many pupils altogether 

are going to participate in 

the project? 

15 students 

Time frame/duration  

What is the time frame of 

this project? 

2 weeks 

Activity 

Provide an overview of the 

activities that you planned 

and achieved for this 

project. 

State how you intended to 

work with students  

This concept proposes a new learning method, the 

teacher explains to the students that reversing the lesson 

means dividing the learning process into three stages: 

1. Preliminary preparation: what the student does before 

starting learning. Examples: read or watch materials sent 

by the teacher, talk to other students, ask questions for 

class, or think about how new information interconnects 

with previous or future information. 

2. The actual learning: what the teacher does concretely 

with the students in the class. Examples: consolidation, 

explanations, teamwork, cross-assessment, games, 

exercises and even teaching new information. 

3. Further learning: what the student does at home after 

going to school and going through the first two stages. 

Examples: application of knowledge, reflection. 

Resources and tools 

What tools and resources will 

be required? Choose and list 

the tool(s) and explain how 

you will use it in the 

extended description of the 

activities below. 

Online presentation videos and online resources: 

https://www.autovit.ro/blog/elevatoarele-auto-ce-sunt-

ce-rol-au-si-cum-functioneaza/ 

https://elevatorauto.ro/categorie-produs/elevatoare-

auto 

https://www.youtube.com/watch?v=1wJ8RgUdpIY 

Think / Pair / Share 

https://www.autovit.ro/blog/elevatoarele-auto-ce-sunt-ce-rol-au-si-cum-functioneaza/
https://www.autovit.ro/blog/elevatoarele-auto-ce-sunt-ce-rol-au-si-cum-functioneaza/
https://elevatorauto.ro/categorie-produs/elevatoare-auto
https://elevatorauto.ro/categorie-produs/elevatoare-auto
https://www.youtube.com/watch?v=1wJ8RgUdpIY
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Brainstorming 

investigation 

Creative and simulation scenarios 

Micro-exposures, speeches 

Expected results 

Indicate here if you are 

planning a final product or 

action.  

An information document, word or pdf format. 

A power point presentation with the chosen theme. 

Procedure 

Activities 

 Provide an overview of the activities that you are planning for this project. 

 State how you intend to work with students. If you want to create teams of 

students or collaborate with other schools or classrooms, please provide relevant 

information. 

Describe the procedure of work, the tools you will use, and explain the role of the 

students and your role. 

Course time: Flipped classroom method 

We will opt for a form in Google that included a short introductory video clip, followed 

by a question and answer session, and based on the answers, the class discussion will be 

directed. The aim is not to mark the students in any way, but to arouse their curiosity 

and find out what they already know about the car lift. 

Before the lesson: 

• Video introducing the new learning concept with an integrated theme. Online exchange 

of ideas. 

During the lesson: 

• 15 minutes: The teacher and students review the topic. 

• 35 minutes: workshop: students consolidate and deepen the new concept, 

collaboration; 

feedback colleagues-teacher. 

After the lesson: 
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• project, practical applications 

The characteristics of the flipped classroom method 

• The work task of students consists in their motivated engagement, with their own 

creative efforts, in the process of knowledge, and the themes given classically for the 

application and consolidation of the contents are performed in the collaborative activity 

in the classroom. 

They include reinforcing, explaining and encouraging discussions between students. The 

teacher prepared a presentation-support about the car lift, following to consolidate the 

basic terms and to offer more ideas to the students, through the theme of thinking: 

Watch this video. Write in your notebook 5 questions related to the operation of the car 

lift, which you would like to understand. 

Monitoring 

Describing the activities carried out to monitor the students during the project 

execution (e.g. observing the students’ work in class including social dimension, using 

logbook or similar document where you can also register your follow up activities based 

on your observation and spontaneous feedback from your students, etc.)   

The students worked at the classes allocated to the module. They did the research work 

both online and in the practice workshop. They had access to tool kits, tools, 

components, car elevator. The selected materials were provided online, validated and 

then integrated by the students in their final products. 

Assessment 

How the students’ outcome has been evaluated? Which tools have been used to evaluate 

the students’ outcome at the end of the PW? How would you know if the learning 

objectives have been achieved? 

The evaluation was made during the elaboration of the project, through the weekly 

discussions on the assimilated information or the ambiguities. Also, at the end, the 

students gave oral presentations in class and answered questions (both from the teacher 

and from colleagues). 

 

CONCLUSIONS FOR THE METHODOLOGY IMPLEMENTATION IN THE CLASSROOM 

Weak points 

Unequal involvement of some students 

Poor functioning of the tools made available to students 
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Strengths points: 

This method proposes a mixture of direct teaching with constructivist learning, improves 

the interaction between students and teacher, it is a way for students to take 

responsibility for their own learning; 

The major advantage is the availability of information that can be obtained online, the 

content of the information is permanently archived and can be reviewed. 
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7. Feedback and suggestions from the target groups 

Research has shown that the use of Info-Tech in the classroom can improve and 

enhance students’ language acquisition and substantially motivate them to continue their 

learning and stimulate their creativity and passion. However, the challenges and barriers 

that many teachers encounter while attempting to incorporate ICT in their teaching have 

triggered debates and growing concerns about the real utility of ICT use.  Research findings 

show that the use of information technology in the classroom boosts autonomous learning, 

maximises targeted outcomes, motivates learners and helps them improve their 

performances. 

Thus, the use of technology and teaching students have to use it has become a high 

priority in the public schools.The evidence in this project shows that technology has a 

positive effect on student learning expectations and outcomes. Evidence also shows that 

technology integration is becoming more common in public and private schools. Technology 

integration is shown to be effective in all age groups and is also shown to be helpful for 

students with special learning needs. To reiterate, technology integration has the following 

benefits: increased student motivation; increased student engagement; increased student 

collaboration; increased hands-on learning opportunities; allows for learning at all levels; 

increased confidence in students, and increased technology skills. 

The implementation of the new methodology points out the strong and the weak 

points for the teachers and the students.  Teachers  concluded that this type of learning is 

preferred by the students and it encourages rational thinking, cooperation between 

students and the communication with each other or with the teachers. 

The new environment involves fun and entertainment and alternates the individual 

learning and the group work. The interactive activities encourage students' motivation but 

sometimes low technological support or the internet connection could slow down the 

development times of the works produced by the students. 

According to the teachers, the students sometimes need help, mainly for their low 

digital skills, and they are not always comfortable working together because better 

students tend to monopolise the work but there are  also skilled students who love being 

able to help those who have more difficulties in the digital field.   

Some of our students have problems in the use of technologies because of their age 

and the lack of  literacy or minimal previous schooling. Many of them do not have the 

necessary resources for personal work at home, such as a computer or internet access, 

which implies a lack of the minimum necessary digital skills.  

Regarding the students, the weaknesses they indicate are the difficulties with the 

computer or the lack of fluency in English. 

But at the same time, as a strong point, the greater motivation, the more playful 

aspect presented by this new approach, led the students towards greater creativity, a 
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more rational approach, equipping them with new skills, while observing greater 

cooperation and help among equals in the face of each one's difficulties. 

However, the interdisciplinarity of the training path realised uses more engaging and 

motivating methodologies and teaching strategies for students, that require, on their part, 

greater participation in the construction of stable and lasting learning processes. In fact, 

expanding one’s knowledge horizon through comparison with experts and colleagues is an 

essential modus operandi to acquire new teaching methods and new assessment 

techniques, as well as a great way to deepen their knowledge. 

Promoting human resources through the development of key competences, creating 

an effective connection with the labor market and improving the education system, 

represents the main objective of this educational and training initiative. 

It is important to highlight that, for a young student, spending a period of life 

studying means embarking on a path of personal growth, through which to get out of one’s 

comfort zone to develop a sense of adaptation, capacity for autonomy and trust in their 

abilities.   

This kind of experience is also a fundamental tool to develop the student’s 

professional skills that can acquire technical and transversal skills useful to better face the 

job search in an increasingly competitive market. 
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Annex 1 – PRE-Piloting QUESTIONAR 
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Annex 2 – POST-Piloting QUESTIONAR  
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Annex 3 – Student QUESTIONAR after project 
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