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1. Target group description

The Spanish target group was comprised of 15 people of which 50% came from the

School system, 42,9% from Educational services and 7,1% from “vocational training

services”.

Figure 1. The main sector of work.
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Most participants teach Spanish Language and Literature (26,7%); 20% teach Technology

and Mathematics or Science, Electronics or History 13,3% each, as shown in the

following Figure.

Figure 2. Subject taught.

2. The selection process

In our case, half of the teaching staff had already participated in the creation of outputs 1

and 2, so the new teachers who joined in September were proposed to participate in

output 3.

In total, 15 newly incorporated teachers have participated, regardless of whether or not

they have advanced knowledge of the English language, since the online training course is

available in the three languages   of the participating countries, apart from English.

3. Analysis of the teachers’ pre-piloting questionnaire

For the questionnaire prior to the pilot test, completed by a group of 15 Spanish teachers,

all of them teachers (within educational services or the school system), belonging to both

Initial Education, Secondary Education or Basic Professional Training, as well as in their

respective fields of Society, Communication or Scientific-Technological, and where those
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involved teach subjects as disparate as Spanish Language, Mathematics, Economics,

Biology-Geology-Physics-Chemistry, Technology, Electronics, Prevention of

Occupational Risks or Training in Work Centers among others , the following general

information is obtained:

- The majority of the study group has been in this profession between 0 and 5 years

(75%). Being the least, those who exceed that number of years as teachers.

Figure 3. Years of experience working in the adult sector.

- All of them (100%) already make use of information and communication

technologies (ICT) in class. Emphasizing the use of the Virtual Classroom (53%) and

Collaborative Environments (27%) mainly.

Figure 4. The type of technology usually used in the classroom.
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- Almost all of them (72%) assess and evaluate the activities of their students through

questionnaires, with only two people (14%) using the rubric, and a single case (7%)

indicating that their students do not learn to distance for not managing the

technologies.

Figure 5 . Assessment and evaluation tools.

- Only three (20%) indicate that they do not feel comfortable with the use of ICT as

a tool to increase the motivation of their students. Alleging this, either the age or

interest of their students, as well as lack of knowledge in handling different tools or

time to prepare these activities.

Figure 6 . Comfortable using ICTs for students’ motivation.
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- More than 60% have started to use these tools, without following a comprehensive

or consistent approach, and some of them even have very little contact with the

tools. Therefore, the rest of participants who handle these tools do it safely,

creatively and critically.

Figure 7 .  Self-evaluation of current digital competencies.

Only three (20%) have used project-based learning (PBL) on at least one occasion. The

main reasons for not using it are lack of knowledge, and to a lesser extent others such as

lack of time or evaluation difficulties. While those who have put it into practice, state that

it is an active, autonomous and critical learning method by the students.

Figure 8. The use of the project-based learning approach in the classroom.
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- It drops to two (14%) who have used the approach of situated learning episodes

(ESL) on at least one occasion. Where everyone who has not used it has been due to

ignorance of what this is. And those who have used it, state that it is a

temporalizing practice, emphasizing that the important thing to teach is to ask

questions.

Figure 9. The use of the episodes of situated learning approach in the classroom.

- Among the three fields of knowledge and skills that they expect to acquire with this

course, learning about new ICT tools (improving digital skills), as well as increasing

motivation and collaboration on the part of the students, stand out.

4. Analysis of the teachers’ post-piloting questionnaire

After participating in the BoostClass 2.0 training course:

- The percentage of participants who indicate that they have started to use these

tools, without following a comprehensive or coherent approach, has been

reduced from 60% to 20% (3 participants), with the rest considered to be at least

people who use and experiment with digital tools, trying to understand which

strategies work best.
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Figure 10. Self-evaluation of current digital competencies after the BoostClass 2.0 training

- Within the most useful fields of knowledge and skills for teaching activity, it

remains as the most important or valued fields, and in the following order:

o Increase student motivation.

o Develop an effective assessment and evaluation system.

o Effectively implement combined PBL and ESL approaches.

o Rethinking the limits of classes exploiting ICT.

Figure 11. The knowledge fields and skills found helpful for teaching activities by the BoostClass 2.0 participants.
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- Regarding the functionality of the materials worked on throughout the course,

around 60% consider them to be quite useful, while the remaining 40% indicate

them as useful.

o The reasons for their answers vary, the most notable being that they have

acquired new knowledge of tools they were unaware of, which are useful due

to their rapid applicability to the classroom, improving student motivation.

But on the contrary, there are also those who indicate that in many cases the

students do not have the computer means to be able to implement them

correctly, or they do not have sufficient computer knowledge to carry it out.

Figure 12. The knowledge fields and skills found helpful for teaching activities by the BoostClass 2.0 participants.

- The work environment of the BoostClass 2.0 course is considered easy to

extremely easy to use by around 94% of the participants, since they consider it

intuitive. While 6% (a single participant), indicate it as quite complicated to use,

mainly due to their lack of knowledge of the technologies used. On the other hand,

one person also highlights that at first it is unattractive, due to the amount of text

that is implemented.
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Figure 13. Learning environment ease to use.

- Regarding the use of digital tools, as a monitoring and evaluation system to assess

student progress:

o Around 60% believe they can use the online questionnaire.

o Some 28% say they often or consistently use a variety of digital tools in their

follow-up.

o Around 13% do not use digital tools in this part.

Figure 14.  The use of digital assessment tools to monitor and evaluate students' progress.
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- In relation to the tools used, as a system for monitoring and evaluating their

students in distance learning, around 47% use questionnaires, 20% games, 13%

rubrics, and the rest say they use others (such as online exams with predetermined

time).

Figure 15. Tools used to monitor and evaluate students' progress.

- Regarding the involvement of students in the use of ICT:

o Around 53% will use digital tools in the classroom, while the remaining 47%

will try to stimulate them through videos and animations.

Figure 16.  The future use of digital tools allowing students to participate actively in the classroom.
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o Approximately 40% will assess their students' learning through digital content

sometimes (such as a game activity), 33% do not think it is easy to do with

their students, while the remaining 27%, the creation of digital content by

students, will be an integral part of their studies.

Figure 17. The future use of digital tools to assess the students’ learning.

- The reflection on the implementation of PBL and ESL methodologies, it is clear,

that they consider that both in the understanding and general knowledge of PBL and

ESL, as well as having acquired the competence to implement them, it is normal,

neither high nor low.

Figure 18. The level of the general knowledge, skills and competencies regarding the learning methodologies proposed.

13



o 53% consider that PBL sessions in their classes may be feasible, 20% that it

will be feasible, and 27% that it will not be feasible (due to absenteeism, age

and computer skills of the students or frustration with what is unknown).

Figure 19. The future use of PBL sessions in class.

o 73% consider that ESL sessions in their classes may be feasible, 13% that it will

be feasible, and another 13% that it will not be feasible (due to the age,

knowledge and computer skills of the students).

Figure 20. The future use of ESL sessions in class.
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5. Analysis of the students evaluation questionnaire.

In the questionnaire carried out by the students once the implementation of the course

was applied to them, the following results were obtained:

- It was answered by a total of 129 students, all of them currently living in Spain.

Figure 21. The country profile of the students involved in the project work performed in Spain.

- Regarding the age range, most of them, around 50%, are between 17 and 25 years

old. With 2% of students who prefer not to indicate their age, and the rest, under 50

years of age.

Figure 22. The age profile of the students involved in the project work performed in Spain.
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- Regarding gender, there was a slight female majority in the implementation of the

course, with a percentage of 53.5%.

Figure 23. The gender profile of the students involved in the project work performed in Spain.

- Regarding the name of the organization, it was implemented in the CEPA Casa de la

Cultura in Getafe, in its two headquarters, one of them called Gerardo Diego.

- In relation to the learning environment, the students indicate that:

o There is an interactive whiteboard (IDB) in each classroom.

o They reflect that the internet connection is not as stable and fast as could

be desired.

o In addition, although with some limitations, the subject studied, in general,

promotes and supports the use of digital technologies in the classroom.

Figure 24. The features of the learning environment where the students attend the training/course/lessons.
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- Reflection on the implementation of the project:

o 55% completed it as a group, while the remaining 45% did it individually.

Figure 25. The format of the project work realization: individually or in group.

o The outputs delivered to the teacher were:

● Essay 24%

● PowerPoint Presentation 15%

● Blog/website 6.2%

● Video 6.2%

● The remaining percentage remains in the Other section, where

activities such as Kahoot, use of the PDI, etc...were implemented.

Figure 26. The kind of outcome from the project work realization.
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o In general, the strengths highlighted when it was implemented individually

were mainly:

● Organization, creativity and data research.

● Search for information that aroused their attention.

● It was easy for them.

● Learn to work personally.

● Very useful work being about themselves.

● Learn new computer programs.

o In general, the weaknesses highlighted when it was implemented individually

were mainly:

● Difficulty with the computer due to lack of experience.

● At some stages, they would have liked to have companions.

● They like group activities more.

● Not having computers.

● Lack of programs and computers in the computer room.

● At home, several do not have computer equipment.

o In general, the strengths highlighted when it was implemented as a group

were mainly:

● The contributions of colleagues.

● The active involvement of all students in their learning.

● Using the pencil on the interactive whiteboard (PDI).

● Learn to respect the opinions of others.

● Collaboration. Organization. Brainstorming.

o In general, the weaknesses highlighted when it was implemented as a group

were mainly:

● Discrepancy in solutions.

● Difficulty of not knowing Spanish correctly.

● Not all students were involved, creating tension, and either not giving

or giving wrong answers on occasion.

● Decision making.

● Computer equipment.
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o 72% participated in the development of the evaluation criteria together

with the teacher:

Figure 27. The participation of students in the evaluation criteria for the project work outcome.

- During the implementation of the work project:

o Their opinion on participating in this new experience was widely favorable

in terms of motivation, with the majority of responses ranging from agree to

excellent. Even most, in excellent:

Figure 28. The evaluation of the students’ motivation
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o Their opinion regarding the learning experience during the

implementation, show similar results to the previous point regarding:

● The contents delivered by the teachers.

● The contents seem to be more concrete and practical.

● The way of approaching the contents makes the topic more accessible

and fun.

● The method used helps your creativity.

● The method used could be an incentive to study and learn new

concepts.

● The use of technologies has increased their interest.

o Although, on the contrary, there is a group of students, who indicate that

they do not feel comfortable using this method.

Figure 29. The evaluation of the learning experience during the project work realization.

- Their general opinion about the activities carried out:

o The phase of activities that they liked the most:

● They stand out, among others, those that are somewhat more "playful

or dynamic": how to use kahoot, search for information, make a route

or excursion, research, collaboration, use of technologies, etc...

o The phase of activities that they liked the least:

● Make an exhibit, watch explanatory videos, internet problems, select

information, computer equipment, etc…
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6. Description of the project work realization. (Please, insert at least

two best practices realized in your country following the Project

Work Teacher Report)

6.1. First best practice:  Write without chalk

GENERAL INFORMATION

Title of your project work
WRITE WITHOUT CHALK

Author
Noelia Cano and María José Rosado

Learning objectives

What are the main objectives

of your project? Try to be

specific, particularly in terms

of competencies and skills you

hope your students will gain

through this project.

- Initiate students in the use of the digital whiteboard as means

to increase motivation and participation in the classroom.

- Develop skills that allow them to make the most of

technological resources in the classroom.

- Promote collaborative work.

- Collect information about Ukraine by the use of ICTs.

Key competences

List here the key competencies

to be taught and assessed.

- Competence in Linguistic Communication.

- Digital Competence.

- Learning to Learn.

- Cultural Awareness and Expression.

Context/Problem/Scenario

(Please, explain the

context/problem/scenario of

the project work to be

realized)

We are in a group of students aged between 50-90, with little

or no knowledge about the use of technology.

Project idea:

Please, describe your project

and explain how it connects

with real-life (max 10

sentences)

Students will be introduced into the use of the digital

whiteboard through activities that allow them to learn facts

about Ukraine.

Driving Question:
Do you know Ukarine?

Subject

Which subjects are relevant to

this project?

- Use of digital whiteboard

- Web browsing
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Number of students

How many pupils altogether

are going to participate in the

project?

20 students

Time frame/duration

What is the time frame of this

project?

Four sessions of 45 minutes timed in one week.

Activity

Provide an overview of the

activities that you planned and

achieved for this project.

State how you intended to

work with students

They will work as a single group and in small groups, with the

purpose of searching, selecting and organizing information

related to Ukraine by surfing the Internet.

Students will use the Google search engine to collect

information, and they will use that information to create

questions related to the main topic, that is, Ukraine.

Those questions will be answered by their classmates through a

Kahoot.

Resources and tools

What tools and resources will

be required? Choose and list

the tool(s) and explain how

you will use it in the extended

description of the activities

below.

- Digital whiteboard

- Projector

- Classroom computer

Expected results

Indicate here if you are

planning a final product or

action. 

- Kahoot

PROCEDURE

Activities

●Provide an overview of the activities that you are planning for this project.

●State how you intend to work with students. If you want to create teams of students or

collaborate with other schools or classrooms, please provide relevant information.

●Describe the procedure of work, the tools you will use, and explain the role of the students

and your role.
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- Activity 1: Getting to know digital Whiteboard. In this activity, we will explain to the students

the basic operation of a digital whiteboard and the elements that compose it. We will begin

conducting a demonstration, teaching students how to grab the pencil from the digital

whiteboard, how to enter the browser and how to perform a search.

- Activity 2: Searching for information by browsing the Internet. We will work jointly with the

students to perform searches on the Internet. The students will suggest the words they would

write to find out information about Ukraine and they will take into account the buttons they have

to press to perform this search.

- Activity 3: Elaborating the questions for the Kahoot. After collecting the required information in

the previous session, the students will work in groups of 4 to elaborate the questions that their

mates will have to answer.

- Activity 4: Solving the Kahoot.

Monitoring

Describing the activities carried out to monitor the students during the project execution (e.g.

observing the students’ work in class including social dimension, using logbook or similar

document where you can also register your follow up activities based on your observation and

spontaneous feedback from your students, etc.)

The monitoring of the students was carried out mainly through direct observation of their work,

guiding and solving all the doubts that arose during the process.

Assessment

How the students’ outcome has been evaluated? Which tools have been used to evaluate the

students’ outcome at the end of the PW? How would you know if the learning objectives have

been achieved?

To verify that the learning objectives have been achieved, it has been taken into account that

the students have been able to adequately solve the Kahoot appropriately.

CONCLUSIONS FOR THE METHODOLOGY IMPLEMENTATION IN THE

CLASSROOM

Weak points:

➔ The limited knowledge in the use of technologies that most of the students have.

➔ Group of elderly students without literacy or with minimal previous schooling.

➔ Some students do not have a positive attitude towards the use of the technologies.

Strong points:

➔ The great motivation for learning, coming from the personal nature, that the students have and

that constitutes a fundamental ally to carry out the proposed activities.
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6.1.1. Some images from the students' works:
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6.2. Second best practice: MUSEUMS OF MADRID: THE NATIONAL

ARCHAEOLOGICAL MUSEUM.

GENERAL INFORMATION

Title of your project work
Museums of Madrid: The National Archaeological Museum.

Author
Lara María Rico Vega

Learning objectives

What are the main objectives

of your project? Try to be

specific, particularly in terms

of competencies and skills you

hope your students will gain

through this project.

Web browsing.

File download.

Creation of email accounts.

Basic email management.

Basic use of word processors.

Key competences

List here the key competencies

to be taught and assessed.

Cultural Awareness and Expression

Digital Competence

Competence in Linguistic Communication

Learning to Learn

Sense of Initiative and Entrepreneurship

Context/Problem/Scenario

(Please, explain the

context/problem/scenario of

the project work to be

realized)

Second-year students of the FPB sociolinguistic field of the Casa

de la Cultura Adult Education School, in Getafe (Madrid) are the

recipients of the project with the aim of putting into practice

the knowledge acquired in the previous course.

Project idea:

Please, describe your project

and explain how it connects

with real-life (max 10

sentences)

The idea of the project is based on the acquisition by students

of the necessary skills to know the history and operation of the

National Archaeological Museum, its location in the city, the

key works the museum has, in which rooms they are located

and the knowledge of the resources offered by its website.

Driving Question:
Do you know the National Archaeological Museum?

Subject

Which subjects are relevant to

this project?

Knowledge about Museums in Madrid.

Number of students

How many pupils altogether

are going to participate in the

project?

8 students
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Time frame/duration

What is the time frame of this

project?

Second term. Two sessions of two hours each for the students to

make the presentation and one hour for its presentation.

Activity

Provide an overview of the

activities that you planned and

achieved for this project.

State how you intended to

work with students

Elaboration of a PowerPoint presentation or similar, that must

contain the structure that the teacher has marked in a script

uploaded in the Virtual Classroom of the subject.

The presentation consists of 4 parts:

1. Prepare the route to be able to go to the museum from

Getafe by public transport.

2. Choose three elements of the museum and prepare a

presentation.

3. Research the history of the Archaeological Museum.

4. What other museums are there in the city of Madrid? Have

you visited any? What is your favorite? Why? Include a

photo/video.

Through applications such as Google Maps and the Museum's

own website, students must be able to complete all the

sections of the script.

Resources and tools

What tools and resources will

be required? Choose and list

the tool(s) and explain how

you will use it in the extended

description of the activities

below.

1. Computer room.

2. Internet connection.

3. Programs to make presentations (Power Point, Google Slides,

Canva...)

https://drive.google.com

https://www.canva.com/es_es/

4. Main web pages:

http://www.man.es/man/home.html

https://www.google.es/maps/?hl=es

Expected results

Indicate here if you are

planning a final product or

action. 

Once the presentation has been prepared, the student must

give a short oral  presentation in class.
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PROCEDURE

Activities

●Provide an overview of the activities that you are planning for this project.

●State how you intend to work with students. If you want to create teams of students or

collaborate with other schools or classrooms, please provide relevant information.

●Describe the procedure of work, the tools you will use, and explain the role of the students

and your role.

It is an individual work that must be carried out during two sessions of two hours each in a

classroom equipped with computers. After completing the work, the students will present their

presentation briefly in another one-hour session.

The work consists of preparing a presentation in PowerPoint or similar following the following

instructions:

1. Prepare the route to be able to go to the museum from Getafe by public transport:

a. Departure time and estimated travel time.

b. Route possibilities (train, train and metro, train and bus) and transport schedule.

c. Map of the chosen route.

2.  Choose three elements of the museum and prepare an exhibition:

a. What is it.

b. What's it called.

c. Epoch.

d. Room where we can find it.

e. Description.

f. Explanation.

g. Photos.

h. Personal opinion.

3. Research the history of the Archaeological Museum:

a. When is it founded?

b. Who founded it?

c. Why is it founded?

d. What are your main collections and pieces?

e. Photos.

4. What other museums are there in the city of Madrid? Have you visited any? What is your

favorite? Why? Include a photo/video.

5. The tools are the following:

a. Computer room.

b. Internet connection.

c. Programs to make presentations (Power Point, Google Slides, Canva...)

https://drive.google.com

https://www.canva.com/es_es/

33

https://drive.google.com/
https://www.canva.com/es_es/


Main web pages:

http://www.man.es/man/home.html

https://www.google.es/maps/?hl=es

During the first hour, it will be supervised if the students know how to handle a program to make

presentations and the main sections of the Museum's website will be analyzed.

Once the students understand these two questions, they will have 3 hours to carry out the work,

one of which will be devoted to researching the Museum's own website and the remaining two, to

choosing the pieces and making the presentation.

Monitoring

Describing the activities carried out to monitor the students during the project execution (e.g.

observing the students’ work in class including social dimension, using logbook or similar

document where you can also register your follow up activities based on your observation and

spontaneous feedback from your students, etc.)

Parts of monitoring by the teacher:

- During the first hour, the students will work with the basic tools, such as the web to make

presentations (there should be no problem, because they learned it the previous year) and

Google Maps, and in the following hour they will browse the Archaeological Museum's website so

that Learn about its history and the resources it offers. Then, in the remaining two hours they

will choose the pieces of the work and give the oral presentation.

- At all times, the teacher will supervise the work of the students and will answer any questions

they may have.

- The most recurrent doubts will be recorded in a document to solve them collectively.

- Students who have more competency skills and who are helping their classmates spontaneously

will be targeted.

Assessment

How the students’ outcome has been evaluated? Which tools have been used to evaluate the

students’ outcome at the end of the PW? How would you know if the learning objectives have

been achieved?

The evaluation consists of two parts:

- PowerPoint presentation(or similar).

- Oral presentation.

For both evaluations, rubrics have been used. In this way, it is known in a more objective way if

the learning objectives previously indicated have been achieved.
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CONCLUSIONS FOR THE METHODOLOGY IMPLEMENTATION IN THE

CLASSROOM

Weak points:

- Not all students start from the same knowledge base.

- The students are not used to presenting orally and they are reluctant.

Strengths points:

- Using Google Maps is a key element to organize any route, whether it is to visit a museum, to plan

a trip or to locate any entity in space... It is an everyday resource that makes it easier to

understand the environment and the distances between different geographical points.

- Knowing the website of the National Archaeological Museum and understanding its operation is

basic, since all the pages of the museums follow practically the same structure.

- Making presentations encourages rational thinking, the structuring of ideas and creativity.

- Exposing orally provides students with essential skills for the work environment.

- Cooperation between students. It is observed that the most advanced students spontaneously help

their classmates, so social competence is worked on.

6.2.2. Some images from the students' works:
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7. Feedback and suggestions from the target groups

Teachers point out  as weak points in the implementation of the methodology:

The limited knowledge that several of the students have in the use of technologies.

In our classrooms, there are a number of elderly students without literacy or with minimal

previous schooling.

The fact that some students have not very positive attitude towards the use of

technology.

Not all students start with the same knowledge base. In other words, they start with a very

heterogeneous digital competence.

Many students do not have the necessary resources for personal work at home, such as a

computer or internet access, which implies a lack of the minimum necessary digital skills.

Teachers point out  as strong points in the implementation of the methodology:

The ease of use of digital tools compared to work in the notebook, in addition to the

novelty of these, has led to an improvement in interest.

The great motivation for learning, of a personal nature, that the students have and that

constitutes a fundamental ally for carrying out the proposed activities.

It is a way for students to get involved and have fun reviewing the units of work.

Its implementation encourages rational thinking, the structuring of ideas and creativity.

Making oral exhibits provides students with essential skills for the work environment.

Cooperation between students. It is observed that the most advanced students

spontaneously help their classmates, so social competence is worked on.

It fosters the ability of students to communicate with each other and with the teacher.

It creates a supportive environment among students. Greater entertainment and

involvement, by preparing an activity of a playful nature.

The most skilled students love being able to help those who have more difficulties in the

digital field.

Students learn to collaborate and participate more actively in the classroom.

They show a greater  degree of autonomy.
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Regarding the students, the strengths they indicate:

In general, they found it easy to complete, and did not perceive a high level of difficulty.

Ease to select the information, or investigate it.

Greater creativity and collaboration when being in a group.

They saw the work as more useful, while they learned how to handle new computer media.

Learn to respect the opinions of others.

Greater involvement, shown through the fact that several seemed to have more desire to

get the work done.

Regarding the students, the weaknesses they indicate:

It was difficult for them to organize themselves at the beginning.

Difficulties with computer media, not having knowledge or experience with it.

Lack of computer equipment both personally and in the center for some of the groups.

Discrepancies in some solutions.

Ignorance of the Spanish language.

For some, the most complicated thing was making decisions.

As general conclusions, it can be said that:

On the part of the teaching staff, as the weakest point, they emphasize the digital

heterogeneity that the students present, as well as the lack of computer equipment.

But at the same time, as a strong point, the greater motivation, the more playful aspect

presented by this new approach, led the students towards greater creativity, a more

rational approach, equipping them with new skills, while observing greater cooperation and

help among equals in the face of each one's difficulties.

As for the students, when asked why they liked it more, they mainly emphasize working in

groups, as well as doing it through different ways to those they are used to, making their

learning more playful.

For the students, when asked why they liked it less, the vast majority indicate that

nothing, but several answers cannot be ignored, in which they mainly indicated the search

and selection of information, in addition to indicating that they did not have enough

computer equipment.
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