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1. Target group description 

The Italian target group was comprised of 26 people of which 92,31% came from the 

school system, 3,85% from other educational services and 3,85% from “other sectors”. 

Most participants teach Business Administration and Law (23,08%); 15,38% teach 

Mathematics or Italian and literature and 11,54% teach Literature and History, Geography 

or a Foreign language, as shown in the following Figure. 

 

Figure 1. Subjects taught by respondents. 

In addition, the sample was comprised of people with few years working in the adult sector: 

38,48% between 0-5 years, 26,92% with more than 15 years experience, and 34,62% placed 

in the middle position, between 6-15 years, as shown in the next Figure. 

 
Figure 2. Number of years working in the adult sector. 
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2. The selection process 

The announcement of the BoostClass 2.0 piloting phase was given during the online Multiplier 

event organised on 21 December 2021, as shown in the agenda of the event attached (Annex 

1 – Poster for the Multiplier event), published on the Facebook profile and sent to the 

institutional emails of several schools in adult education. 

Each participant compiled the application form (Annex 2 – Application Form) designed 

through Google Forms. The selection criteria were the following: 

- Full-time employees for at least one year;  

- Have learners with difficulties in language subjects; 

- The level of interest or motivation to participate in the piloting phase. 

These were verified through self-certification.  

Regarding the criteria related to knowledge of English (at least level A2-B1), the project 

team decided to abandon it because all the training courses, the questionnaires used to 

collect data and all templates and guidelines were translated into Italian. 

The total number of the application forms collected was 45, 61,9% had learners with learning 

difficulties, mainly in language, and 42,9% had a full-time contract for at least one year.  

However, only 26 participants decided to start the online training and carry out the project 

work with their students. 
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3. Analysis of the teachers’ pre-piloting questionnaire  

Before starting the piloting phase, the participants compiled an online questionnaire (Annex 

3 – Questionario Pre-Piloting per gli insegnanti) to overview their profiles mainly related to 

their knowledge and expertise in ICT and the use of ICT in the classroom. 

Most of them (92,31%) normally use the technology in their classes, compared with 7,69% 

who do not. 

The respondents who use the technology prefer collaborative environments (30,77%), for 

example, Google Apps, Drive, or the interactive whiteboard (26,92%), followed by tools to 

organise virtual classes (19,23%) and to produce a collaborative website or blogs or notes 

(11,54%). Another type of technology used is Youtube to show videos. This has been 

confirmed by the fact that during COVID19 restrictions, teachers and educators were obliged 

to arrange their lessons online at a distance.  

 

Figure 3.The type of technology usually used in the classroom. (*) 
(*) The sample is 24 because two answered “No” in the previous question. 

Only one respondent didn’t provide an answer. Regarding the modality of assessing and 

evaluating students’ performance in distance learning, most respondents (76,92%) use 

quizzes and rarely rubrics or games as shown in the Figure below. However, other ways to 

evaluate the students’ knowledge and performance include video interviews, electronic 

register tests and oral and written examinations such as the resolution of exercises. 
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Figure 4.The modality of students’ evaluation and assessment at a distance.(*) 
(*) The sample is n. 26, but there is one “No answer”. 

After that, the survey analysed the participants' self-perception of their digital skills by 

taking into account their digital profiles and their level of competence (Newcomers, 

Explorers, Integrators, Experts, Leaders and Pioneers) as described in the DigiComp 

Framework.1  

As shown in Figure 5, the majority of participants fall into middle positions. 53,85% of the 

respondents perceive themselves as “Explorer” which corresponds to an A2 level, meaning 

they started using digital tools without however following a comprehensive or consistent 

approach. 34,62% perceive themselves as “Integrators” corresponding to a B1 level: they use 

and experiment with digital tools for various purposes, trying to understand which digital 

strategies work best in which contexts. Only one person assessed their level of digital 

competencies as “Newcomer” (A1), which means that they have very little contact with 

digital tools and need guidance to expand their repertoire, and one person assessed their 

                                                             
1 https://ec.europa.eu/jrc/en/digcomp 
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level as “Leader” (C1), somebody who relies on a broad repertoire of flexible, 

comprehensive, and effective digital strategies. 

 

Figure 5. Self-evaluation of current digital competencies. (*) 
(*) The sample is 26, but there is one “No answer”. 

Concerning the teaching methodology used, most of the respondents (65,38%) (Figure 6) 

don’t use project-based learning due to the following reasons: 

1. There was no occasion to do so; 

2. Because my students have no experience in working in groups because of the lack of 

adequate ad hoc spaces for carrying out projects (e.g. laboratories). 

3. No need to do so; 

4. Difficulties in working in a group because of cultural and age differences; 

5. No constant attendance by students; 

6. The discontinuity of attendance characterises the students in my classes and often 

this has caused gaps in their previous learning experiences. For this reason, many 

3,85%

53,85%

34,62%

3,85%

0,00 10,00 20,00 30,00 40,00 50,00 60,00

Newcomers (A1)

Explorers (A2)

Integrators (B1)

Leaders (C1)



           
 

8 
 

students find difficulties in developing a method of deepening methods of 

autonomous thinking that project-based learning surely requires. 

7. I don’t have a thorough knowledge of project-based learning; 

8. I didn’t think the students were ready for this kind of work; 

9. Students’ insufficient language skills. 

The aim of those who use this approach is that of encouraging students’ development, 

letting them experiment in the field to improve their creativity, communication, active 

involvement, and cultural exchange skills. 

 

Figure 6. The use of the project-based learning approach in the classroom. 

The situation is worse if the method used is episodes of situated learning. In fact, 73,08% 

(Figure 7) don’t use this approach in the classroom due to their insufficient knowledge, 

difficulties in their application of project-based learning, problems allowing students to 

study autonomously because of their previous learning gaps, and the discontinuous 

attendance of students. 

On the other hand, 34,62% use this approach to avoid a lesson based only on its contents, 

stimulating students’ curiosity, developing action, discussion, reflection and evaluation, and 

encouraging the students’ active participation in their learning process and cultural 

exchange.  
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Figure 7. The use of the episodes of situated learning approach in the classroom. (*) 
(*) The sample is 26, but there is one “No answer”. 

Things considered most important regarding the participation in the BoostClass 2.0 training 

course in professional work are as follows: 

1. Integration of technologies into teaching; 

2. A better knowledge of oneself, others and diversity; 

3. Improving digital competencies for innovative learning; 

4. Increasing students’ motivation; 

5. Valorising the students’ potential; 

6. Learning about teaching methodologies (EAS and project-based learning). 
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4. Analysis of the teachers’ post-piloting questionnaire 

The total number of registered participants in the BoostClass 2.0 training course, who 

completed all the modules available, was 21, compared to the initial 26 (- 5 people). At 

the end of the training, the participants filled in another online questionnaire (Annex 4 – 

Questionario Post-Piloting per gli insegnanti) and were asked to self–evaluate the digital 

competencies acquired thanks to the training developed by the project team. 

The results show a significant improvement in the digital competencies of all of the 

participants. The level B1 “Integrators” increased by 27,28% in relation to their initial 

level before the training. In addition, as shown in the following Figure, 19,05% of the 

respondents perceive their digital competencies at level B2 “Experts, " meaning they use 

a range of digital tools confidently, creatively, and critically to enhance their professional 

activities. 

 

Figure 8. Self-evaluation of current digital competencies after the BoostClass 2.0 training. 

In the second section of the questionnaire, the survey collected information about the 

utility of teaching activities, gained through the knowledge acquired during the training 

(Figure 9). Most of the participants found this knowledge very useful for their teaching 

practices. The first, second and fourth modules reached a satisfaction level of more than 

80% while the third reached more than 71%. A small percentage 14,29% in the first, second 

and fourth module opted for a middle position (good) while a slightly higher percentage 

(23,81%) was reached in the third module. 

This data reveals a persisting difficulty in revising current teaching practices based on 

face-to-face modalities by integrating them with digital tools. Teachers and educators are 
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still bound to traditional ways of assessing their students’ performance, such as tests, 

interviews, and exercises. In fact, in relation to the first, second, and third module, the 

fourth, concerning the assessment and evaluation system for distance learning, is a 

burning issue.  

 

Figure 9. The knowledge fields and skills found helpful for teaching activities by the BoostClass 2.0 participants. 

The previous results have been confirmed by the ones described in the following Figure, 

regarding the utility and functionality of the learning materials and teaching suggestions for 

everyday practice provided by the BoostClass 2.0 training course. In fact, 85,72% evaluated 

the learning materials and teaching suggestions positively for their daily teaching practices 

for the following reasons: 

1. They are helpful for meaningful learning. 

2. I didn’t know about most of these tools. 

3. Very useful as they offer an excellent alternative for innovative and digital lessons. 

4. You can experiment in the daily practice of these new methodologies and use the 

teaching materials and suggestions of the course Boostclass 2.0 

5. I have learned new techniques and methods. 

6. They provide a comprehensive overview of the ICT potential. 
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7. They are comprehensive and well explained. 

 

Figure 10. The knowledge fields and skills found useful for teaching activities by the BoostClass 2.0 participants. 

However, a small percentage (14,29%) ranked the activities in a neutral position because the 

respondents would have wanted more detailed information, due to their basic digital 

competencies, or because they are challenging to implement seeing as some schools still 

have connection problems. 

Also, the BoostClass 2.0 Learning Environment was easy to navigate and use (90.48%): 

1. The modules were explained in a simple way. 

2. I found the videos which synthesised the topics very useful. 

3. The slides and videos are very useful, synthetic and precise, practical, well-

organised, comprehensive and functional. 

4. The learning environment was designed and structured in a simple way. 

5. The experience is useful for stimulating the use of new technologies, even for those 

with modest skills in this field. 

6. It offers an interesting and innovative alternative to classical and frontal teaching. 

7. The intuitive approach is encouraging and facilitates peer collaboration. 

Improvement indicated by participants suggests that the single concepts should not be 

repeated, instead other explanatory videos would have been more helpful. 

Regarding monitoring and evaluation systems with digital technologies, 4,74% don’t monitor 

their students’ progress with a digital tool, compared to 57,14% who state that they often 
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use different digital devices, mainly quizzes and games, to monitor and evaluate their 

students.  

 

Figure 11. The use of digital assessment tools to monitor and evaluate students' progress. 

For the future use of digital tools regarding active student involvement in the classroom, 

90,48% of participants will integrate the everyday teaching practices and the technology, 

such as quizzes, games, and digital tools, to investigate and discuss, using videos and 

animations. Only 9,52% of the respondents state that it will not be possible to involve 

students because of the institute/organisation environment. 

 

Figure 12. The future use of digital tools allowing students to participate actively in the classroom. 
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institute/organisation setting. However, 52,38% of the respondents will integrate them 

systematically into their students’ learning process.  

 

Figure 13. The future use of digital tools to assess the students’ learning. 

The participants evaluated their general knowledge and competencies on both of the 

methodologies proposed, project-based learning and episodes of situated learning (Figure 

14). As shown, most of the respondents became more familiar with them. Only one person 

was not convinced, but this isn’t relevant in relation to the other data collected. 

 

Figure 14. The level of the general knowledge, skills and competencies regarding the learning methodologies proposed. 
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situated learning” approach is considered more feasible to be adopted and applied in the 

classroom with adult students (57,14%). 
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5. Analysis of the students' evaluation questionnaire 

After implementing the piloting phase and realising the project work with the students 

involved, the Italian project team collected feedback and comments through the compilation 

of an online questionnaire (Annex 5 – Questionario per gli student dopo l’attuazione del 

progetto). Here below are the results achieved. 

5.1 Students profile 

The students involved in the classes of the trained teachers were those who had difficulties 

in the learning process, low skill competencies or backgrounds with school failures, and at 

risk of social and labour market exclusion. 

50% were less than 25 years old, even if the results show that 38,88% of respondents were 

placed in the 30-49 year-old fields (Figure 15). In addition, our sample was made up of 52,8% 

females and 47,2% males. 

 

Figure 15. The age profile of the students involved in the project work performed in Italy.  

The learning environment (Figure 16) where the learners attended the lessons or training 

that has at least one interactive whiteboard in the classroom was 63,89%, compared to 

16,67% who don’t have such digital tools. Most schools have a stable and fast internet 

connection (91,67%) compared to 8,33% that don’t. 

Usually, school management supports digital technology integration in the classroom 

(86,11%).  
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Not all students have access to networked digital devices at home (13,89%). However, they 

can use digital technologies in the classroom (72,22%), including different devices, such as 

laptops, tablets, and smartphones (91,67%).  

 

1 - There is an interactive whiteboard in every classroom. 

2 - In the classroom, the students can use different digital devices (laptops, tablets, and smartphones). 

3 - The school’s internet connection is stable and fast. 

4 - The students have access to networked digital devices at home. 

5 - School management supports digital technology integration in the classroom. 

6 - The subject studied promotes and supports using digital technologies in the classroom. 

7 - Many of my fellow students use digital technologies in the classroom. 

Figure 16. The features of the learning environment where the students attend the training/course/lessons.  
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5.2 Students' project work implementation 

The project works were managed in groups (94,40%), only two participants preferred to work 

individually. 

For both working modalities (in groups or individually), the experience was considered 

interesting and motivating, mainly in performing research.  

The outcome of the work delivered to their teachers was mostly a video (75%) and Powerpoint 

presentation (19,4%). 

Regarding the evaluation system to be used at the end of the activity, 78,1% contributed to 

constructing the evaluation criteria for the outcome with their teachers.   

With an average of 87,5% of the students, the motivation and the experience were very 

positive and involving (Figure 17).  

 

Figure 17. The evaluation of the students’ motivation (1 Blank Answer) and experience (2 Blank Answers).  

As shown in the Figure below, after the project work, the students stated that the learning 

contents were more precise (86,11%), more concrete and practical than before (88,89%), and 

more accessible and involving (94,44%). The methods allowed the learners to use their 

creativity and originality (86,11%). Therefore, they are considered a good motivation to study 

and learn new concepts (88,89%), and technology can help increase the interest in the topics 

studied. However, only 63,89% found these methods comfortable due to the necessity to 

have time to realize the outcomes. 
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1 - The learning contents delivered by the teachers have been more evident to me. 

2 - The learning contents seem to be more concrete and practical than before 

3 - The way to approach the topics to be studied makes the subject more accessible 

4 - The way we approach the topics to be studied makes the subject more fun. 

5 - The method used helped me use my creativity and be original. 

6 - The method could be a good incentive to study and learn new concepts. 

7 - I don't feel comfortable using this method. 

8 - Using technology in the studies has increased my interest. 

Figure 18. The evaluation of the learning experience during the project work realisation. 

 

  

55,56% 8,33%

11,11%

8,33%

5,56%

2,78%

11,11%

5,56%

5,56%

5,56%

16,67%

19,44%

16,67%

11,11%

8,33%

13,89%

13,89%

69,44%

69,44%

72,22%

83,33%

77,78%

75,00%

27,78%

69,44%

0 20 40 60 80 100 120

1

2

3

4

5

6

7

8

Strongly disagree Disagree Neutral Agree Strongly agree



           
 

20 
 

6. Description of the project work realisation 

6.1 Health Services in Italy 

GENERAL INFORMATION 

Title of your project work 
HEALTH SERVICES IN ITALY 

Author CPIA 10 – Offices in Terracina and Fondi 

Teachers: Ivana Tibaldi, Alessandra Parisella, Marina Cargnelutti, 
Maria Assunta Cardillo, Maria Concetta Ciccone, Antonio Fedele, 
Francesco Giovanni Cofano, Antonio Zecca, Federica Dirusso, 
Isidoro Conca, Mara Carnevale 

Project idea: 

Please describe your 
project and explain how 
it relates to real-life 
(maximum 10 sentences) 

The project concerns the functioning of the Italian national 

health service, so it relates to real life as it makes students 

aware of their actions in the context of its public use, with 

particular use, with particular attention to the Italian health 

organisation. 

Driving Question: What is the difference between the hospital, first aid, general 
practitioner, clinic, and private doctor? 

Subjects 

Which subjects are relevant 
to this project? 

Sciences, Civic Education, Italian L2 

Number of students 

How many pupils in total 
will participate in the 
project? 

30 

Time period/duration 

What is the time frame of 
this project? 

6 Hours 

Educational objectives 

What are the main objectives 
of your project? Try to be 
specific, particularly in terms 
of the skills and abilities you 
hope your students will 
acquire through this project. 

The main objective is to make students aware and autonomous 
in performing actions in the healthcare sector that may arise 
daily. Through this project, students should acquire 
communicative and pragmatic skills useful in day-to-day life and 
skills related to understanding and using health documents such 
as referrals and reports. 

Resources and tools 

What tools and resources 
will be needed? Choose and 
list the tools and resources 
and explain how you will use 
them in the extended task 
description. 

The resources and online tools provided, such as videos and 
photos of authentic materials, will be useful to comprehend and 
understand the context and use of the language. 
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Expected results 

Indicate here whether you 
are planning a final product 
or action. 

Being able to interact in the contexts of the use of the healthcare 
sector, booking a visit, talking to doctors or purchasing 
medicines. 

Key competences 

List here the key 
competencies to be taught 
and assessed. 

To know and use health sector documents, to know the various 
types of health services in Italy, and to know how to interact in 
specific contexts. 

PROCEDURE 

Activities 

 Provide an overview of the activities you are planning for this project. 

 Indicate how you intend to work with the students. Please provide the relevant information if 
you wish to create student teams or collaborate with other schools or classes. 

 Describe the work procedure, the tools you will use and explain both the role of the 
students and your role. 

After an initial phase of brainstorming, we will proceed with tests for activating lexical and 
pragmatic knowledge. Subsequently, an understanding of the oral text will be proposed, favouring 
interaction and cooperative learning. Finally, both written and then oral production will be 
proposed. 

Students will work both individually as a class working in smaller groups. 

Students play the central role in learning, while the teacher only manages their communication 
exchange, facilitating the communication flow. 

Monitoring 

Describe the activities to be carried out to monitor students during the execution of the project 
(e.g. observing students' work in the classroom, including the social dimension, using a logbook or 
similar document where you can also record follow-up activities based on your own observations 
and spontaneous feedback from your students, etc.) 

The teacher monitors the students' work through observation in the classroom. 

Assessment 

Explain how you intend to evaluate your students during this project. How will you know if the 
educational objectives have been met? 

The assessment is focused on the pragmatic and social dimensions of the students. 
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6.2 Food and Society: the success of Gourmet pubs 

GENERAL INFORMATION 

Title of your project work FOOD AND SOCIETY: THE SUCCESS OF GOURMET PUBS 

Author Di Pirro Francesca, Fargiorgio Silvia, Maura Monica, Vittorelli 
Giovanna 

Project idea:  

Please describe your project 
and explain how it relates to 
real-life (maximum 10 
sentences) 

The Professional Institute for Food and Wine Services and Hotel 
Hospitality Celletti in Formia, in particular, Class III P of the 
IDA course, wants to organise a themed evening: "PUB 
EVENING". 
The purpose of this event is to highlight the strong combination 
between Food and Society, which strengthens both hospitality 
and well-being. 

Students and teachers participate in the event, the average age 
of 17/64 years. 

Driving Question: How do your personal and community cultures influence how 
you interact with food? 

Subjects  

Which subjects are relevant to 
this project? 

Administrative Law and Theory, French, Italian, English, 
Laboratory for Food and Wine Services Cooking sector, food 
science. 

Number of students 

How many pupils in total will 
participate in the project? 

All members of class III P  

Period/duration 

What is the time frame of this 
project? 

November/march 

Students' final product link 
(video) 

https://youtu.be/9t9IRW8DN1I  

 

https://youtu.be/9t9IRW8DN1I
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Educational objectives 

What are the main objectives 
of your project? Try to be 
specific, particularly in terms 
of the skills and abilities you 
hope your students will 
acquire through this project. 

Skills: 
- Allow the students to apply the knowledge learned in the 

courses to create a themed evening. 

- Know how to organise a themed event, autonomously 

choosing the steps to be carried out to create an original 

final product. 

- Establish links and comparisons between the disciplines 

involved. 

- Process foreign language texts from information collected 

to create a GOURMET product. 

- Create a designed recipe in a foreign language. 

- Create an article or other technical document on healthy 

food and local products in a foreign language. 

- Learn how to recognise the cultural value of food and the 

relationship between gastronomy and society. 

- Promote the features of Regional, National and 

International cuisine. 

- Act within the quality system relating to the supply chain 

of interest. 

- Enhance and promote local, National and International 

traditions by identifying new supply chain trends. 

- Perform elementary calculation operations and calculate 

the distance between two points.  

- Know how to use IT tools for the realisation of multimedia 

materials. 

- Use basic procedures for preparing 

products/services/menus in the macro areas of activity that 

distinguish the supply chain, consistent with the context 

and needs of customers, in structured contexts. 

- Use management techniques to support the sales processes 

of products and services in compliance with quality 

parameters. 

- Identify geographically and historically different types of 

society and diets. 

- Know how to use writing skills for the product of a GOURMET 

recipe and oral skills for a correct explanation of the 

procedure implemented. 

- Know the aspects of English culture and society. 

- Know the evolution of pubs and the diffusion of fish and 

chips. 

 
ABILITIES: 
 

- Know how to reconstruct the evolution of society over time. 

- Distinguish the characteristics of the market. 

- Identify market dynamics. 

- Find sources autonomously. 

- Interpret the results obtained. 
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- Identify the stages of catering. 

- Apply the rules of resolution correctly. 

- Process calculation also uses software tools. 

- Identify the cultural components of gastronomy. 

- Identify the contribution of foods in various cuisines. 

- Presentation and communication techniques. 

- Forms of commercial communication and advertising. 

- Identify the territory's agricultural food products to 

enhance the “made in Italy” brand. 

- Consciously buying food products is also based on 

territorial, commercial and environmental considerations. 

- Know how to express oneself orally in a foreign language in 

an understandable way by interacting in simple 

communicative situations. 

- Select and collect information from genuine sources of 

various nature: videos, websites and paper documents. 

- Use IT tools for the creation of multimedia materials. 

- Process written texts and oral productions. 

- Express personal preferences. 

- Identify information from simple written and oral texts on 

the topics studied. 

Resources and tools 

What tools and resources will 
be needed? Choose and list the 
tools and resources and 
explain how you will use them 
in the extended task 
description. 

Cooking and dining area Labs 

Classroom 

Multimedia workshop 

Interactive whiteboard 

Textbooks 

Links to corporate and institutional sites 

Diagrams and maps 

Expected results 

Indicate here whether you are 
planning a final product or 
action.  

Creation of a power-point to present to participants for the 
valorisation and promotion of the event. 

Creation of finger food dishes, typical of this restaurant type. 

Key competences 

List here the key competencies 
to be taught and assessed. 

- Learning how to learn 
- Planning 
- Communication  
- Collaboration and participation 
- Acting in an autonomous and responsible way 
- Problem-solving 
- Identifying links and relations 
- Acquiring and interpreting information 
- Social and civic skills 
- Cultural awareness and expression 

Procedure 
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Activities 

 Provide an overview of the activities you are planning for this project. 

 Indicate how you intend to work with the students. Please provide the relevant 
information if you wish to create student teams or collaborate with other schools or 
classes. 

 Describe the work procedure, the tools you will use and explain both the role of the 
students and your role 

The sharing meaning: brainstorming to introduce the topic. 

Indications on the work to be performed: introduction to students, organisation of the work, 

distribution of tasks, the definition of periods, the subdivision of students into groups, filling in 

the entry self-assessment questionnaire. 

Training phase: collection and processing of information. Useful material is found through 

laboratory research and the analysis of authentic documents. 

Production phase: producing notes, maps, and various documents to develop a final product. 

Laboratory activities for the preparation of the dishes chosen for the event. Selection of the 

information and design of the project. 

Reflection phase: the progress of each student is shared with the class. Compilation of the post-

assessment questionnaire. Monitoring of the model and the solutions obtained. Final individual 

and Group report of the materials produced with practical activity and oral interaction. 

Self-assessment phase: compilation of self-assessment forms with subsequent discussion and 

comparison of the input and output test data. 

The work with the students was carried out by diving the students into small collaborative groups. 

On the day of the event, the class worked with the parallel classes in the dining area for the 

realisation of the event itself. 

The working procedure was laboratory teaching, and the above-described elements were used, 

the role of the students was active and allowed them to develop their autonomy, sense of 

responsibility, organisational skills and creativity.  

The role of the teachers was that of mediators and facilitators. 

Monitoring 

Describe the activities to be carried out to monitor students during the execution of the project 
(e.g. observing students' work in the classroom, including the social dimension, using a logbook 
or similar document where you can also record follow-up activities based on your own 
observations and spontaneous feedback from your students, etc.) 

 

To monitor the students during the execution of the project. We used several grids like the 
incoming self-assessment questionnaire and group activity diary. 

Use of disciplinary observation forms for monitoring the activities carried out: 

- Planning and time scheduling of activities 
- Observation forms for the group work carried out 
- Evaluation forms for general and specific competencies  
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Assessment 

Explain how you intend to evaluate your students during this project. How will you know if the 
educational objectives have been met? 

Evaluation of the process 

 Student Self-Assessment – Students are given an incoming questionnaire to assess 

expectations and a post-activity questionnaire to assess the satisfaction achieved. 

 Teacher’s assessment: 

- Organisation and functioning of group work; 

- Ability to ask questions relevant to the subject covered. 

 
Evaluation of the product 

 Product functionality and response to delivery and purpose; 

 Completeness and relevance of the documentation relating to the product. 

 
Disciplinary and/or interdisciplinary evaluation 

 The assessment of the students will take place at the end of the UDA, taking into account 
the degree of responsibility and autonomy shown. The skills provided by the UDA will be 
certifies using the evaluation column. Students will also be assessed in the individual 
disciplines involved. 
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7. Feedback and suggestions from the target groups 

According to the teachers/educators, the proposed methodology alternates moments of 

individual work with cooperative learning and group work, by favouring the inclusion and 

moments of reflection on the practical use of language. The interactive activities encourage 

students' motivation. However, sometimes low technological support or the internet 

connection could slow down the development times of the works produced by the students. 

The learners need the help of their teachers, mainly for their low digital skills, and they are 

not always comfortable working together because better students tend to monopolise the 

work, or they seek refuge in the group by delegating their duties to other peers. In addition, 

shyer students could be insecure. 

However, the interdisciplinarity of the training path realised uses more engaging and 

motivating methodologies and teaching strategies for students, that require, on their part, 

greater participation in the construction of stable and lasting learning processes. 

The promotion of the development of complex thinking aimed at interdisciplinary links and 

resolving problematic situations with the aim of factual collaboration among peers. 

The encouragement of collaboration and shared planning between the learners, as well as 

between teachers, which therefore determines a holistic vision of the students’ educational 

project. 

Once designed, it can be re-used or re-adapted for other educational contexts, factive and 

productive inclusion of students with special needs. In brief, the following aspects were 

revealed as strong points: socialisation, interaction, personal satisfaction, active 

participation of everyone involved, creativity, desire to learn, mutual enrichment, belief in 

what one does, commitment, punctuality, and organisation. 

From the students’ point of view, they thoroughly enjoyed the use of digital resources, 

mainly producing the videos, working in groups, and searching for new information, even if 

a few students found it difficult to make decisions on the work and to speak in front of the 

class, presenting the final work realised. 
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ANNEX 1 – POSTER FOR THE MULTIPLIER EVENT 
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ANNEX 2 – Application Form 
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ANNEX 3 – QUESTIONARIO PRE-PILOTING PER GLI INSEGNANTI 
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ANNEX 4 – QUESTIONARIO POST-PILOTING PER GLI INSEGNANTI 
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ANNEX 5 – QUESTIONARIO PER GLI STUDENTI DOPO L’ATTUAZIONE DEL PROGETTO 
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